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I. The Purpose of General Education at Westmont 
 
ACADEMIC PROGRAM 

In keeping with our overall philosophy of education, our academic program is designed to 
foster intellectual vitality, Christian character, and commitment to service that will last a 
lifetime. Crucial to this goal is providing our students with an education that is both deep and 
broad. In the context of a major, students learn the discipline of submitting to a particular 
methodology and of mastering a specialized body of content. It is in their general education 
that they acquire the tools for relating this specialized knowledge to other realms of 
understanding, to their own lives, and to the world around them. 
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II. An Introduction to General Education at Westmont 
Westmont students grow in ways that reflect the rich diversity of God’s created order. But 
students are nourished by a common grounding that provides a shared context for growth in 
the Christian liberal arts tradition. As they grow in faith, students become rooted in the canon 
of the Old and New Testaments and in theological understanding. As they grow in skill, 
students cultivate their ability to write cogently, to reason mathematically, to converse in a 
language other than their native tongue, and to be fit stewards of their bodies. As they grow in 
knowledge, students increase their ability to grasp world history, to read and analyze 
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III. An Overview of General Education at Westmont 
 

I. COMMON CONTEXTS 

Students must complete the following five courses: 

A. Biblical and Theological Canons 

1. Life and Literature of the Old Testament  
2. Life and Literature of the New Testament  
3. Introduction to Christian Doctrine 

 
B. Introduction to the Christian Liberal Arts 

1. Philosophical Reflections on Reality, Knowledge, and Value  
2. World History in Christian Perspective  

 
II. COMMON INQUIRIES 

Students must fulfill each of the following GE requirements: 

1. Reading Imaginative Literature  
2. Exploring the Physical Sciences  
3. Exploring the Life Sciences  
4. Working Artistically  
5. Reasoning Abstractly  
6. Thinking Globally  
7. Thinking Historically  
8. Understanding Society  

 
III. COMMON SKILLS AND EMPHASES 

1. Three writing-intensive or speech-intensive course
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IV. 
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1. demonstrate theological literacy by identifying central doctrines of Christian faith and 
forces shaping the history of global Christianity (i.e., major events, texts, and debates); 

2. demonstrate skills of careful reading and analysis of theological sources. 
 
All Biblical and Theological Canons GE courses must include an explanation of how they 
contribute to the following student learning outcome (assessed as part of Christian 
Understanding, Practices and Affections ILO): 

• Students will demonstrate literacy in Christian scripture and Christian doctrine. 

 
B. INTRODUCTION TO THE CHRISTIAN LIBERAL ARTS 

The requirements in this section introduce students early in their time at Westmont to the 
nature and purpose of a Christian Liberal Arts education. Although each of these requirements 
introduces students to the Christian liberal arts through a particular disciplinary or 
methodological lens, they all are intended to draw students explicitly into the questions and the 
concerns that we hope will pervade their entire education at Westmont. These themes include, 
among others: an exploration of what it means to be human; what it means to live a good life; 
and what it means to pursue justice as a citizen of both this world and the Kingdom of God. As 
a result of having fulfilled these requirements, students will have an appreciation for the 
development of the Christian Liberal Arts tradition. In addition, they will be on their way to 
developing categories of critical evaluation, sensitivity to historical context, empathic 
imagination, and other essential capacities of a liberally educated Christian. 
 
Students must fulfill the following requirements at Westmont: 
 

1. Philosophical Reflections on Reality, Knowledge, and Value 

The Philosophy Department will have primary responsibility for this requirement, supplemented 
by other courses that address a comparable range of philosophical concerns. Ideally such a 
course would devote roughly equal time to questions of metaphysics, epistemology, and ethics 
(or value theory generally). However, a course that emphasizes one of these may qualify if it is 
largely philosophical in emphasis and it addresses each of these areas in a substantive way.  
 
Interpretive Statement  
For example, a biology course satisfying this requirement might involve a philosophical 
exploration of the nature of human beings, the cases for and against methodological 
naturalism, and the question how evolutionary processes could have produced beings that 
display genuine altruism. A physics course satisfying this requirement might involve a 
philosophical exploration of whether theism or naturalism fits better with various cosmological 
theories, the differing ways the study of nature has been practiced over time, and the 
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methodological assumptions shape economic theory, and the question how a culture’s 
economic policies relate to its political or moral beliefs.  
 
Certification Criteria  
Courses satisfying this requirement give significant attention to the nature of reality, our 
prospects for knowledge, and ethical or aesthetic values. Students in such courses will… 

1. understand / be able to explain the importance the bearing of metaphysical assumptions 
on more specific matters; 

2. 
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drama. Poetry students will distinguish among some of the following: Petrarchan sonnets, 
Shakespearean sonnets, odes, villanelles, narrative poetry, epic poetry, elegies, or slam 
poetry. Students of prose fiction will distinguish among first-person, omniscient, or third-person 
limited novels, as well as some of the following: epistolary, picaresque, or coming-of-age 
novels; realism, naturalism, or magical realism; speculative fiction, novels of ideas, and such 
fictional forms as the neo-slave narrative.  
 
Certification Criterion # 2: 
In courses fulfilling the GE category for Reading Imaginative Literature, students will engage in 
close reading of imaginative texts, analyzing at the level of the individual sentence or line not 
just what the text means but how the text means what it means.  
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rather than the technical applications based on those principles. As appropriate, students will 
be introduced to the methods used to develop the models of life processes they are studying, 
and they should come to understand both the strengths and the limitations of those methods, 
especially as they impinge on a broader philosophical view of life.  
 
Faculty in Biology and Psychology have special training in the methodologies of this 
requirement and therefore, those departments should be consulted about proposals in this 
area—and there is a strong presumption that only courses offered by these departments will 
be approved. 
 
 
Certification Criteria  
Students will… 

J
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2. construct an instance of valid reasoning about abstract objects or concepts (in the form of 
arguments, explanations, proofs, analyses, modeling, or processes of problem solving); 

3. distinguish valid forms of reasoning about abstract objects or concepts (in the form of 
arguments, explanations, proofs, analyses, modeling, or processes of problem solving) 
from invalid and/or fallacious forms of reasoning. 

Courses in the Reasoning Abstractly area must include the following student learning outcome: 

• Students will be able to construct valid instances of abstract reasoning. 

 
6. 
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the relationship between Christianity and perspectives in/from other cultures. How are studies 
in this area related to redemptive work? 
 
Certification Criteria  
Courses satisfying “thinking globally” should… 

1. demonstrate substantial engagement of trans-regional connections,  
2. include multiple perspectives arising from these connections,  
3. 
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• Few faculty are trained as historians; therefore, there is a greater burden on courses taught 
by faculty outside the Department of History to demonstrate that they are, indeed, engaging 
in “Thinking Historically.” The course (and syllabus) must give explicit and sustained 
attention to the historical method addressing such issues as particularities of place and 
time, the interaction of the subject matter with the broader culture, change over time, and 
the difficulties of interpreting sources. 

 
Certification Criteria  
Students will be able to… 

1. Read primary sources historically—asking and answering basic questions about historical 
sources (historical context, author, audience, genre); drawing historical conclusions from 
the sources and assessing their reliability and usefulness; and reflecting on how their own 
background shapes their interpretation; 

2. 
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Students will be able to… 

1. identify 
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Certainly multiple assignments with a professor’s feedback over the course of a semester are 
more beneficial in the learning process than one big project submitted at the end of the 
semester. However, the value of a semester-long work in progress stretches students in 
different ways and is invaluable to the student preparing for graduate school. The principle is 
four interventions in the writing process; for example, students working on a history honors 
paper could submit four chapters of their work during the semester. A variety of teaching 
methods can be used to respect both the spirit and the letter of the law: paper revision 
encourages students to intensify their development of a persuasive argument or critical 
analysis; response writing in class concentrates on content rather than form; journaling to 
explore ideas promotes critical thinking; summary writing is a necessary skill developing both 
content and form; essay examinations are evaluated on content as well as form, etc. 
 
Certification Criteria for Writing-Intensive Courses  
The syllabus explicitly identifies the course as writing-intensive, and it clearly defines 
expectations for performance. Students are informed that their work will be evaluated for clarity 
and style * in addition to content. 

1. The course requires sufficient writing: at least four papers totaling at least 16 pages. Writing 
is spread throughout the course in a sequence of related assignments rather than 
concentrated in a large paper at the end. These activities may include journal writing, article 
reviews, essays, research papers, scientific lab reports, business reports and plans, lab 
abstracts, paper revision and editing assignments, peer reviewing and editing, etc.  

2. The course provides significant writing instruction or includes a substantive assignment in 
which students submit at least one draft for comments from the professor and then revise 
the draft to take account of these comments. Rewrites are typically treated as 1/3 of the 
original. 

* Specifically, students should be graded on… 

• their ability to construct a clear central message that includes purposeful and inviting 
ideas, insightful arguments and reasons to accept these arguments, relevant and 
substantive supporting material, and various audience-centered appeals 

• the organization of their messages, providing appropriately creative introductions, 
compelling and strategic structure, smooth transitions, and an effective conclusion 

• their communication style, engaging their audiences with discipline-appropriate 
language use and artfully constructed sentences. 

 
Certification Criteria for Speech-Intensive Courses  
 
The course is explicitly identified as speech-intensive, and it clearly defines expectations for 
performance. Students are informed that they are assessed for oral communication specifics 
as well as for content. The course requires that students make at least three oral presentations 
totaling at least 30 minutes. 
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Courses in the Writing-Intensive GE area must include the following student learning outcome 
(assessed as of Written Communication ILO): 

• Students will communicate in written form for a variety of purposes and audiences 
across the curriculum. 

 
2. Quantitative and Analytical Reasoning  

Since many phenomena in our world can best be understood through quantitative and analytic 
methods, students should develop the ability to interpret, evaluate and communicate 
quantitative ideas. Central to courses satisfying this requirement is: the use of mathematical 
models for physical or social systems or; the understanding and communication of numeric 
data including the computation and interpretation of summative statistics and the presentation 
and interpretation of graphical representations of data. A core focus of the course should be 
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his followers to love one another as he loved us, to love our neighbors as ourselves, and to 
love our enemies with our Father’s perfect love. His atoning death at the cross conclusively 
demonstrated the Father’s initiative in seeking justice and reconciliation for every kind of 
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culpability. Thus, parties can have different responsibilities in acting justly, seeking 
forgiveness, working toward healing, and repairing wrongs.  
This learning affords opportunities to embody the gospel. For example: foster Christlike 
dialogue; bear true witness; acknowledge, repent of, and forgive sin; repair wrongs; express 
painful truths, making space for a range of emotions such as grief and anger, as well as 
responses to those emotions such as lamenting, comforting, teaching, warning, and rebuking; 
and engage those truths in Christlike ways that bear fruit; all while pursuing relationships of 
mutual flourishing and shalom. Courses will emphasize that Christian communities are called 
to reflect how Christ embodied justice and reconciliation for all people. They will help students 
to see their responsibility to promote justice and reconciliation in their own communities, 
including the learning community of the course itself. 
These themes resonate around the globe, and can pertain to study-abroad programs and 
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• Students will identify Christian responsibilities to pursue justice and reconciliation 
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In order to qualify, students must: 

• Present documentation of the disability to the Director of Disability Services 
• Fill out a form with the Director of Disability Services recording the documented 
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Physical activity courses: 
Students will improve in… 

1. one or more of the five components of fitness, including cardiovascular, muscular strength, 
muscular endurance, flexibility and body composition; and/or 

2. one or more cognitive, affective or skill-


